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Abstract 


The increase of foreign population in classrooms has remained constant over the years in 
the United States. Teachers have recognized the challenge of communicating effectively with 
people from different cultures who just arrived into the schools. The website purpose is meant to 
be an additional learning resource for teachers, newcomers, and ESL students at level 1 and 2 


according to English language development levels. 
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Chapter 1: Introduction 


In the United States, the increase of foreign population in classrooms has been constant 
over the years. The cultural background of the students defines their identity, their customs, their 
beliefs, also the way of communicating, thinking and interpreting the world around them. ESL 
teachers have recognized the challenge of communicating effectively with people from different 
cultures. Due to the increase of culturally and linguistically diverse students in the classroom, 
teachers have implemented strategies that allow ESL students to learn a second language 
adequately. However, the gap continues between the culturally and linguistically diverse student 
and the regular student in American classroom. The majority of ESL students do not show 
proficient performance in the writing skill. 

Giridharan (2012) mentioned that there is growing evidence that ESL students lack 
proficiency in academic writing, which is a fact that affects their overall academic performance. 
Olivas and Li (2006 as cited in Giridharan, 2012) also indicated that low levels of second 
language proficiency in English are related to poor academic performance of the international 
students. 

Reid et al. (1984) like Leki, et al. (1992) and Gao et al., Linghui (2019) recognized the 
importance and influence of cultural background on ESL students. Reid (1984) mentioned that 
understanding the approaches used in different cultures to present written material and 
knowledge of other writing strategies allows ESL teachers to create strategies to improve written 


production in the second English language. 


Newcomers have varying backgrounds, creating challenges for educators. There are the 
newcomer programs for this population. These programs are an English as a second language 
(ESL) based program designed to accommodate and educate newly arrived immigrant ELL 
students. The program assists new immigrant students to adapt to a new country, language, and 
school. "Immigrant" children or youth, as defined under the No Child Left Behind Act of 2001 
(NCLB), are "individuals who are aged 3 through 21; were not born in any state; and have not 
been attending schools in any one or more states for more than 3 full academic years" (School 
District, n.d.). However, there are schools where these programs do not exist and newcomers are 
welcome during the school year. These students are provided with ESL teachers and some 
accommodation like extra time and listen aloud. However, the gap continues to increase between 
newcomers and regular students. 

Linghui et al. (2019) tried to teach English writing in college with the application of 
lexical chunks in order to find an effective way to improve English writing. As mentioned in the 
article, the word "chunk" is often used as a general term to refer to combinations or units of 
multiple words that are useful in language acquisition, processing, and use. Like Linghui, I 
consider learning to write through the application of lexical chunks permit learners to improve 
the communication with native English readers and also their writing skills. 

As a result, the thesis project's main aim is to share a website that supports the 
development of the English language in newcomer or students at level 1 and 2. The website has 
the three components that characterize English language proficiency at level 1 and 2; utterance 
variety and control, vocabulary use, communicative functions and registers (WIDA, 2012). 

The use of this technological tool, which is intentionally created for ESL Level 1 and 2 


students, will help improve writing skills. With the website, newcomers’ students can practice 


and acquire academic and social vocabulary, which will facilitate communication with their 
classmates and teachers. For me as a teacher it is relevant to understand that my ESL students 
have a different way of communication. Recognizing this fact will make it easier to provide tools 


that allow them to improve their writing skills. 


Chapter 2: Literature Review 


In this chapter, I will examine research that recognizes cultural and academic 
backgrounds of ESL students and the implications for the writing process. I will discuss several 
studies and strategies that support newcomers and emerging students in learning and developing 
English as a second language. Finally, I will discuss the positive effects of incorporating 
technology to improve writing and oral skills for newcomers and emergence students. 

The cultural background of the students defines their identity, their customs, their beliefs, 
also the way of communicating, thinking and interpreting the world around them. Due to the 
increase of culturally and linguistically diverse students in the classroom, teachers have 
implemented strategies that allow ESL students to learn a second language adequately. However, 
the gap continues between the culturally and linguistically diverse students and the regular 
students in U.S. classrooms. The majority of ESL students do not show proficient performance in 
the writing skill. Giridharan, et al. (2012) mentioned that there is growing evidence that ESL 
students’ lack of proficiency in academic writing is a fact that affects their overall academic 
performance. Olivas et al. (2006 as cited in Giridharan, et al., 2012) also indicated that low 
levels of second language proficiency in English are related to poor academic performance of the 
international students. 

Newcomers have widely varying backgrounds, which offer challenges to educators. Reid 
et al. (1984) like Leki et al. (1992) and Gao et al. Linghui et al. (2019) recognized the 


importance and influence of cultural background on ESL students. Reid et al. (1984) mentioned 


that understanding the approaches used in different cultures to present written material and 
knowledge of other writing strategies allows ESL teachers to create strategies to improve written 
production in the second English language. 

According to Chun, et al. (2016) language and technology have been deeply intertwined 
ever since the invention of writing some 5,000 years ago. By making language visible and 
preservable, writing enabled people to communicate across distance and time. Writing also made 
language an object of analysis, leading to the development of metalinguistic notions of words, 
parts of speech, and rules, which could be standardized in dictionaries and grammar and taught 
explicitly. Teachers should model the use of technology in support of the curriculum so that 
children can see the appropriate use of technology and benefit from exposure to more advanced 
applications that they will use independently when they are older (DePasquale et al., 2003). 

To implement technology tool to a traditional teaching approach does not produce more 
effective instruction and make the process harder and more complex without providing much 
benefit (Pourhosein Gilakjani et al., 2013). For this reason, the thesis project's main aim is to 
share a website that supports the development of the English language for newcomers or students 
at level 1 and 2. The website will have the three components that characterize English language 
proficiency at level 1 and 2; utterance variety and control, vocabulary use, communicative 


functions and registers (WIDA, 2012). 


Cultural and academic backgrounds of ESL students and the implications for the writing 
process 
The study of rhetoric is the bridge to understanding how the students are able to write. 


The study also allows us to know how to support learners with the writing learning process. 


According to the researcher Weisberg et al. (1984) the members of different cultures might not 
construct inferences and meaning the same way an English native reader does. Chinese, 
Japanese, Arab, Latin, and U.S. cultures all have different styles of writing, thinking, and 
communicating. For ESL students it is important to be aware that English grammar rules may be 
different from their mother tongue. Grammar is an essential component of academic writing. 
Lexical chunks allow students to minimize errors when they are writing. For ESLs, it is common 
to write ideas influenced by the mother tongue, which has the consequence that native English 
speakers do not understand what the writer wants to express as Gao, et al., (2019) specified. 
Newcomers have widely varying backgrounds, which offers challenges to educators. 
There are newcomer programs for this population. School District, H. I. (n.d.). Immigrant 
Student Program Evaluation Report, 2019-2020 had reported that these programs are an English 
as a second language (ESL) based program designed to accommodate and educate newly arrived 
immigrant ELL students. The program assists new immigrant students to adapt to a new country, 
language, and school. "Immigrant" children or youth, as defined under the No Child Left Behind 
Act of 2001 (NCLB), are "individuals who are aged 3 through 21; were not born in any state; and 
have not been attending schools in any one or more states for more than 3 full academic years" 
(P.L. 107-110 Title II, Part C, § 3301(6)). However, there are schools where these programs do 
not exist and newcomers are welcome during the school year. The responsibility to support 
English learners in adapting to the educational system, and to promote the learning of the second 
language belongs to everyone around ESLs. The role of English language teachers has been 
changed. Being a teacher of an English learner includes being a mentor and counselor to these 


students (Team, T. W. 2018). 


Writing and expressing ideas clearly in a second language is a constant challenge for ESL 
students. Although many Chinese scholars realized this phenomenon and published the relevant 
articles to analyze it from different angles. Qin, et al. (2017) studied the Chinglish phenomenon 
in Chinese-English translation. Shuai, et al. (2019), explored the reasons for Chinglish in writing 
from a psycholinguistic perspective. Unfortunately, advances to improve compositions in 
English have not been entirely effective. 

Bigelow, et al. (2008) mentioned that educators know that newcomers have particular 
needs and that these needs vary according to factors such as the amount and quality of prior 
schooling and their level of native language literacy. Schools vary in how they choose to serve 
newcomers. Some schools completely ignore the specific needs of their newcomers and others 
design entire newcomer schools. Hawkins, et al. (2004) indicated that teachers may shift the task 
of teaching to, not only designing lessons-as-(inter)activity around content, but also to paying 
attention to the ways in which the environment provides access to social engagement around the 
multiple genres and forms of languages and literacies that students will need to master and 
perform. Hawkins, et al. (2004) highlighted the importance to connect curriculum and pedagogy 
to the knowledge, communication and interaction patterns, and practices of the home; to 
designing an environment that values all students (and languages and cultures they represent); 


and to promote and support equitable social and power. 


English language Development for Newcomers and Emergent students 
In the United States, most states identify five levels of English proficiency with six levels 
in English proficiency with sixth level that represents grade- level language functionality (Team, 


T. W. 2018). These levels should guide teachers in their observations of students and their 


instructional planning (Dutro & Kinsella, 2010; Gottlieb, Katz, & Ernst — Slavit, 2009; Fairbairn 


& Jones-Vo, 2010; Nutta et al., WIDA, 2012) 


There are three components that characterize English language proficiency at each level: 
utterance variety and control, vocabulary use, communicative functions and registers (WIDA, 
2012). According to the TESOL International Association (2018), utterance variety and control 
involve being able to make a great number of grammatical chances as needed. Vocabulary use is 
another component of language development is the growth of word knowledge, in breadth, 
depth, and accuracy. Also, the third component of language proficiency is the ability to 


accomplish specific communicative functions and tasks by using writing and spoken language. 


Support Newcomers and Emergent students in learning and developing ESL 

Rafalovich. et al., (2014) illustrated another common challenge related to the fact that 
teachers should be more concerned with using appropriate materials that will help their students 
learn the language the most effectively, rather than the authenticity of materials alone. As more 
and more authentic texts, both written and spoken, are readily available online, with not only raw 
texts but also corpus examples, it is important to keep in mind the words of Adams (1995), “if 
we decide to use authentic materials: either we must select them very carefully or we must be 
very attentive to the way we treat them in the classroom” (p. 6). 

Teachers should always choose appropriate materials that will best suit their students’ 
individual language development needs, regardless of the materials' source of origin. Alsyouf et 
al., (2020) mentioned the importance of involving creative writing as a method to teach language 


can play a significant role in prompting the students to improve their communicative skills. 


To provide useful chunks to ESL students is beneficial in order to support 
communication in the classroom. Linghui et al. (2019) included lexical chunks in his lesson in 
order to find an effective way to improve English writing skills. The chunks are relevant works 
and sentences to empower students to use the language. As Linghui et al. (2019) mentioned in 
the article, the word "chunk" is often used as a general term to refer to combinations or units of 
multiple words that are useful in language acquisition, processing, and use. Alshahrani et al. 
(2019) also mentioned that vocabulary can be defined as the words of a language, including 
“single items and phrases or chunks of several words which convey a particular meaning, the 
way individual words do” (Lessard-Clouston, 2013, para. 2). These lexical chunks include such 
phrases as “good morning” and “nice to meet you” and they are the key to communication and 
developing student skills (Sanchez & Manchón, 2007). 

Newcomers and Level | and 2 English learners need to expand their vocabulary to be 
able to communicate in the classroom. Alsyouf et al., (2020) indicated that part of the problem 
L2 learners face is lexical insufficiency. The rich acquisition of L2 vocabulary is necessary to 
develop language fluency. Vocabulary learning strategies play an important role in helping ESL 
students acquire and learn new words with ease. The researches B R, et al & V, et al (2020) 
showed that ESL students have their own strategies to promote and improve their vocabulary 
knowledge. However, research revealed that it is beneficial in promoting and helping ESL 
learners lead effective strategies for learning English vocabulary (B R, et al & V, et al 2020). 
Finally Levy, et al. (2009) discussed that vocabulary, along with grammar, has been one of the 
traditional areas of focus for ESLs to acquire the second language (Levy, 2009). 

Levy, et al. (2009) vocabulary continues to attract attention because of the sheer size of 


the task for the learner, its obvious importance for students with varying goals and proficiency 
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levels, and the inherent capabilities of the computer that are more attuned to dealing with the 
more discrete aspects of language learning. Not surprisingly, the range of technologies is broad 
and includes courseware (commercial and self-developed), online activities, dictionaries, corpora 
and concordance, and computer-mediated communication (CMC). 

According to Scrivener et al., (2005) learners need to transfer the learned items into a 
living ability to use the language. Scrivener et al., (2005) highlighted the simple knowledge of 
grammar rules will not develop learners’ skill in using grammar. The learners need to have 
opportunities to develop their competence in grammar and convert it into the available automatic 
output in real life communication. Grammar taught as rules without giving any opportunities to 
use them in communicative contexts will neither develop ESL/EFL learners' grammatical 
competence nor make them as communicative competent users of English. Providing a 
technological tool where the ESLs can improve their writing skills in a real-life context and 


focus on their needs is relevant for the acquisition of the second language. 


The Positive Effects of incorporate Technology for Newcomers and Emergence English 
learners. 

Technology is a powerful contributor to learning if it is used to deepen students’ 
engagement in meaningful and intellectually authentic curriculum. Technology is a tool. It 
should be selected when it is the best tool for students to learn. Technology can be a particularly 
effective tool for English language learners and can enhance the participation of children with 
disabilities. Children in elementary schools should begin to use familiar technology tools as a 
part of their academic program. Teachers should model the use of technology in support of the 


curriculum consequently children can see the appropriate use of technology and benefit from 


11 


exposure to more advanced applications that they will use independently when they are older 
(DePasquale, McNamara, & Murphy, 2003). 

Costley et al. (2014) and Lerner, et al. (1998) analyzed the benefits of technology in the 
educational field. Costley et al. (2014) indicated that technology has a positive impact on student 
learning. Technology causes students to be more engaged; thus, students often retain more 
information. Because of the arrival of new technologies rapidly occurring globally, technology 
is relevant to the students. Technology provides meaningful learning experiences. Lerner, et al. 
(1998) mentioned that technology is often the vehicle ESL students use to improve their 
communication skills. Lerner, et al. (1998) indicated that technology has played a powerful role 
in writing centers in the past, primary agents in turning them into “correction clinics” and 
“remedial houses.” ESL students as well as ESL teachers benefit from using technology to 
improve communication skills in a second language. Like Lerner, et al. (1998) emphasized that 
the lure of technology is seductive to all of us. 

Wrigley, et al (1993) reflected that many ESL literacy teachers use computers to 
demonstrate how technology can make complex literacy tasks easier. Wrigley, et al (1993) stated 
ESL literacy teachers may show beginning students how to use clip art to illustrate their writing 
or how to use simple graphics software to create flyers, posters, or announcements. Wrigley, et al 
(1993) highlighted ESL programs also use computer software to create and publish learner- 
generated materials such as language experience stories, year books, or biographies, and some 
teach learners how to use a simple database so they can build their own bilingual dictionary. 
However, unless teachers examine available technology-based materials critically, we risk 
allowing hardware and software vendors to define literacy for us. If teachers want technology to 


fulfill its promise as the electronic teacher (or teacher's aide), teachers must find ways to 


12 


integrate video and computers into the best practices that language and literacy teaching has to 
offer. If we do anything less, we are in danger of betraying our students as well as our 
profession. As well as Wrigley, et al (1993) Pourhosein et al., (2013) highlighted that adding a 
technology tool to a traditional teaching approach does not produce more effective instruction 
and makes the process harder and more complex without providing much benefit. 

McLellan et al., (2021) explained the overall benefits of using language learning 
technology to deliver instruction that meets the language needs of participants, ensuring 
opportunities for individualized training. Implications for designing, implementing, and 
researching technology-mediated modules are discussed. The use of technology has been shown 
to be advantageous for second language (L2) learning (Stockwell, 2007), especially when used 
outside the classroom (i.e., mobile-assisted language learning), as mobile technology affords 
learners greater control and flexibility over their own learning (Yang, 2013). Technology 
supported learning can also be integrated into classroom teaching offering curriculum abounding 
in varied activities catering for the needs of every student (blended learning). The term blended 
learning is applied to learning that uses a variety of “the most effective training solutions, applied 
in a coordinated manner, to achieve learning objectives” (Wilson & Smilanrich 2005, p. 3) 

Conard, T., and Spartz, J. M. (2012) indicated the act of researching and testing software 
like Kurzweil can lead to discovering how technology, including adaptive technology, might 
contribute to achieving the overarching and expanding goals of writing centers. Conard, T., and 
Spartz, J. M. (2012) emphasized that writing center administrators are well positioned to 
integrate technology into writing centers and use research to develop innovative practices. Our 
own study, then, has led us to consider ways of better preparing students and tutors to use new 


technology in writing centers and ways in which technology can enhance the work writing 
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centers already do. Although our initial hypotheses remain unproven, we have learned from our 
students how to better support them with technology. 

Oxford, et al., (2006) mentioned today's global culture there are social, economic and 
academic benefits to the mastery of a second language. While communication through oral 
language proficiency has been a recent focus of language instruction, there is an increasing need 
for second-language learners to become more fluent in their written expression as there are more 
employers and licensing agencies who look for assurances and documentation of these skills 
(Swaffar 1998). Cassidy, et al., (1996) highlighted that although communication through writing 
in a foreign language is seen as a most desirable tool to expand personal and professional 
relations, teaching writing is a complex, time-consuming endeavor in any language. Foreign 
language teachers at every level struggle to fit writing into an already-full curriculum and need 
the most effective methods and tools with which to teach. Cassidy, et al., (1996) mentioned that 
from a curricular point of view, the computer can be used to design tutorials and online lessons 
in grammar. More importantly for the ESL learner, computer-assisted instruction can provide a 
natural means of meaningful communication. 

Culture, academic and linguistic background reflect the way people communicate. 
Recognizing the existence of contrastive rhetoric permits students and educators to understand 
weaknesses and strengths in written productions in a second language. As ESL educators it is 
important to incorporate strategies which allow ESLs to consolidate variety and control of 
expressions, vocabulary use, communicative functions, and registers (WIDA, 2012) into the 
lesson. To use technology in the classroom is beneficial for ESL students. The design of the 
website for newcomers and emerging students allows incorporating the necessary strategies and 


components to practice and improve the communication skills. 


Chapter 3: Project Design 


In this chapter, I explain the rationale and the importance behind creating a technological 
tool focused on improving communication skills at level 1 and 2 according to English language 
development levels. In the United States, the increase of foreign population in classrooms has 
remained constant over the years. The cultural background of students defines their identity, their 
customs, their beliefs, also the way of communicating, thinking and interpreting the world 
around them. ESL teachers have recognized the challenge of communicating effectively with 
people from different cultures. 

The website intends to be an additional learning resource for teachers, newcomers, and 
ESL students at level 1 and 2 according to English language development levels. Newcomers 
have widely varying backgrounds, which offers challenges to educators. Reid et al. (1984) like 
Leki, et al. (1992) and Gao et al. (2019, Linghui et al. (2019) recognized the importance and 
influence of cultural background on ESL students. Reid et al. (1984) mentioned that 
understanding the approaches used in different cultures to present written material and 
knowledge of other writing strategies allows ESL teachers to create strategies to improve written 
production in the second English language. 

Bigelow et al. (2008) mentioned that educators know that newcomers have particular 
needs and that these needs vary according to factors such as the amount and quality of prior 
schooling and their level of native language literacy. Schools vary in how they choose to serve 


newcomers. Some schools completely ignore the specific needs of their newcomers and others 
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design entire newcomer schools. Hawkins et al. (2004) indicated that teachers may shift the task 
of teaching to not only designing lessons-as-(inter)activity around content, but also to note the 
ways in which the environment provides access to social engagement around the multiple genres 
and forms of languages and literacies that students will need to master and perform; to connect 
curriculum and pedagogy to the knowledge, communication, and interaction patterns, and 
practices of the home; to designing an environment that values all students (and languages and 
cultures they represent); and to promote and support equitable social and power. The website 
has the intentional design to support ESL students’ needs. 

To add a technology tool to a traditional teaching approach does not produce more 
effective instruction and make the process harder and more complex without providing much 
benefit (Pourhosein et al., 2013). For this reason, the thesis project's main aim is to share a 
website that supports the development of the English language for newcomers or students at 
level 1 and 2. The website has a friendly access, welcoming virtual environment, and multiples 
useful resources where ESL students are able to practice the 3 components that characterize 
English language proficiency at level 1 and 2, utterance variety and control, vocabulary use, 
communicative functions and registers (WIDA, 2012). 

Linghui et al. (2019) included lexical chunks in his lesson in order to find an effective 
way to improve English writing skills. As Linghui et al. (2019) mentioned in the article, the word 
"chunk" is often used as a general term to refer to combinations or units of multiple words that 
are useful in language acquisition, processing, and use. This website which has been created for 
newcomers or ESL students at level 1 and 2 according to English language development levels 
will help them to improve their communication skills. The website will provide the opportunity 


for newcomers and ESL students to practice and acquire academic and social vocabulary, 
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grammar, among others. The use of the website may support and facilitate communication with 


classmates and teachers. 


Chapter 4: Final Project 
Dakota Language support website purpose is meant to be an additional learning resource 
for teachers, newcomers and ESL students at level 1 and 2 according to English language 


development levels. The name of the website is Dakota language support (Figure 4.1) and the 


web address is https://dakotaes11111.wixsite.com/dakota-esl , bit.ly/3TPCtkB, QR Code (Figure 


pprago 
w 
oe 


Figure 4.0: QR code 


4.0) 


To add technology tool to a traditional teaching approach does not produce more 
effective instruction and make the process harder and more complex without providing much 


benefit (Pourhosein et al., 2013). For this reason, the website Dakota Language Support is focus 
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for newcomers or ESL students at level 1 and 2. The website has a friendly access, welcoming 
virtual environment, and multiples useful resources where ESL students are able to practice the 3 
components that characterize English language proficiency at level 1 and 2; utterance variety and 


control, vocabulary use, communicative functions and registers (WIDA, 2012). 
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Figure 4.1: Home page 


According to TESOL International Association (TESOL) (2018). Utterance variety and 


control involves being able to make a great number of grammatical chances as needed. Vocabulary 
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use is another component of language development is the growth of word knowledge, in breadth, 
depth, and accuracy. And the third component of the language proficiency is the ability to 


accomplish specific communicative functions and task by using writing and spoken language. 


Grammat Gamez (More 


Figure 4.2: Vocabulary 


Dakota language support website has a vocabulary (Figure 4.2: Vocabulary) practice 


page because Alshahrani et al. (2019) mentioned vocabulary can be defined as the words of a 
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language, including “single items and phrases or chunks of several words which convey a 
particular meaning, the way individual words do” (Lessard-Clouston, 2013, para. 2). These 
lexical chunks include such phrases as “good morning” and “nice to meet you” and they are the 
key to communication and developing student skills (Sanchez & Manchón, 2007). Also, 
vocabulary learning strategies play a major part in assisting ESL learners to acquire and learn 
new words easily. Studies proved that learners have their own strategies to promote and uplift 
their vocabulary knowledge. The current study can be beneficial in promoting and assisting ESL 


learners to direct effective strategies to learn vocabulary in English (B R & V, 2020). 


oS wes ESL Ci 


Figure 4.3: Grammar 


Another page is Grammar Figure 4.3: Grammar. For newcomers and ESL students, it is 


important to be aware that English grammar rules may be different from their mother tongue. 
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Grammar is an essential component of academic writing. Lexical chunks allow students to 

minimize errors when they are writing. For ESLs, it is common to write ideas influenced by the 
mother tongue, which has the consequence that native English speakers do not understand what 
the writer wants to express. The website has several links where students can practice language 


rules at various levels of structure. 


Figure 4.4: Chunks 


How ARE YOU? or Hows IT GOING? 


1. I'm fine, thanks. How about you? 
2. Good, thanks. And you? 
3. I'm good. And yourself? 


4. Not bad. How are you? 
5. Fine, and you? 

6. I'm doing well, and you? 
7. Good, how about you? 


writing 
For me... 
I think... 
| prefer... 
In my opinion... 
Firstly... 
Secondly... 
Finally ... 
For example... 
One reason 
The second reason 
Another reason 
All in all... 
It is clear that 
Everyone should 


Figure 4.6: Page resource example 2 


Sentences frames for opinion 


Spanish 
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Figure 4.7: Page resource example 3 


Figure 4.8: Games 


Dakota language support website has diverse games (Figure: 4.8) page where students 


. My favorite animal is 
. My favorite TV show is 


My name is and | am years old. 


| am from and | have 


people in my family 


My favorite color is 


._ My favorite food is : 


| love to do at school. 


\ ence 
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can practice grammar, vocabulary, use of the language. Technology is a powerful contributor to 


learning if it is used to deepen students’ engagement in meaningful and intellectually authentic 
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curriculum. Technology is a tool. It should be selected when it is the best tool for students to 
learn. Technology can be a particularly effective tool for English language learners and can 
enhance the participation of children. Children in elementary schools should begin to use 
familiar technology tools as a part of their academic program. Teachers should model the use of 
technology in support of the curriculum so that children can see the appropriate use of 
technology and benefit from exposure to more advanced applications that they will use 
independently when they are older (DePasquale, McNamara, & Murphy, 2003). 

Linghui et al. (2019) included lexical chunks in his lesson in order to find an effective 
way to improve English writing skills. As Linghui et al. (2019) mentioned in the article, the word 
"chunk" is often used as a general term to refer to combinations or units of multiple words that 
are useful in language acquisition, processing, and use. Dakota language support website which 
have been created for newcomers or ESL students at level 1 and 2 according to English language 
development levels will help them to improve their communication skills. The website will 
provide the opportunity for newcomers and ESL students to practice and acquire academic and 
social vocabulary, grammar, among others. The use of the website may support and facilitate 
communication with classmates and teachers. Figure 4.9: Translators, Figure 4.10: Culture, 4.11 


Other interesting sites. 
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Figure 4.9: Translators 
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Figure 4.10: Culture 
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According to Costley et al. (2014), technology has a positive impact on student learning. 
Technology causes students to be more engaged; thus, students often retain more information. 
Because of the arrival of new technologies rapidly occurring globally, technology is relevant to 
the students. Technology provides meaningful learning experiences. The page other interesting 
sites (Figure: 4.11) give students and teachers access to books, upper level of English practice, 


listening exercise. 
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4.11 Other interesting sites 
Using the website, newcomers and emergence English learners are able to practice and 


acquire useful chunks, academic and social vocabulary which will help them improve their 
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communication skills. The website could facilitate communication in the class. There are several 
sites on the web to practice and learn English which can be overwhelming for beginning ESL 
students. On this website I have selected pages and added resources where ESL students can 


practice at their level. 


Chapter 5: Conclusion 


In the United States, the increase in foreign population in classrooms has remained constant 
over the years. Educators frequently face this situation in the classroom. I believe that the 
responsibility to support English learners belongs to the entire educational community. The 
responsibility to support English learners in adapting to the educational system, and to promote 
the learning of the second language belongs to everyone around ESLs. The role of English 
language teachers has been changed. Being a teacher of an English learner includes being a mentor 
and counselor to these students. We as teachers are agents of chance and support for ESL students. 
As an elementary educator in a Title 1 school, I have received newcomers during the school year 
and 80% of my students come from different parts of the world. I understand the difficulty 
newcomers and their families have in entering the American educational system and learning 
English as a second language. 

During this process, I have had the opportunity to learn how to incorporate the 3 
components that characterize English language proficiency at level 1 and 2; utterance variety and 
control, vocabulary use, communicative functions and registers (WIDA, 2012) on a website. For 
ESL students it is important to be aware that English grammar rules may be different from their 
mother tongue. Grammar is an essential component of the language. Lexical chunks allow 
students to minimize errors when they are writing and speaking. For ESLs, it is common to write 
ideas influenced by the mother tongue, which has the consequence that native English speakers 


do not understand what the writer wants to express. Using the website, newcomers and level 1 
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and 2 students are able to practice and acquire academic and social vocabulary, useful chunks. 
Learns and practice from the website which facilitate communication with their classmates and 
teachers. Although these students have their ESL teacher, I believe that providing a technological 
tool focused on their needs can be an extra support for the acquisition of the second language. 
Receiving English learners in classes is a reality that many educators have faced in recent 
decades. Many of these students do not know any English which makes basic communication in 
the classroom difficult. The website is a technological tool that is easy to share with students and 
families who need support with learning the English language. This website has been useful in 
my community and I think it can be useful for teachers and students who are in the same 
situation. I started the website this year. This project can continue to be valid since I plan to 
continue feeding it with chunks, games, and practical activities that can benefit this population 


that continues to grow in the classrooms of the United States. 
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